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As the state's sole distance education provider, OAC continues to utilise flexible on-line teaching and learning approaches to
engage students who are unable to access education from traditional schools. As a category 2 level of Educational
Disadvantage School, we cater for a highly complex and diverse student cohort. 54% of students with verified disabilities within
our Central East Partnership, are enrolled at OAC. In addition to providing learning programs to cater for the range of
disabilities, we also have a significant focus on wellbeing strategies and programs.
Our continuous enrolment policy means that our enrolments increase throughout the year, particularly in years R-10, which
provides an added complexity for our teachers in accommodating new students joining classes on an almost weekly basis.
In 2018 our average FTE enrolment was 1,310 (an increase of 70 FTE). This consisted of an average of 5,674 individuals at
any point, with the total number of distinct students enrolled at some time during 2018 reaching 7667.
Professional learning continued through action research in the work undertaken by all staff in their Professional Learning
Teams. The focus of this work ranged from embedding formative assessment, to trialling wellbeing programs. We embarked on
a 3 year professional learning journey with Lee Crockett from the non-profit Global Digital Citizens Foundation. Lee's work
centres on transforming education globally and in 2018 we focused on the Essential Fluencies - solution, information,
collaboration, creativity and media fluency.
In September we underwent our first External School Review. The panel of 3 spent 3 days at the school interviewing, observing
and reviewing documentation and resources. Their final report was affirming of the service we provide at OAC; "The panel
would like to acknowledge the outstanding work of the College in bringing about a reconnection of so many disengaged and
vulnerable young people with the learning agenda, and agrees this achievement makes a difference to the future of these
students. A strong commitment to the students in their care and to making adjustments to increase potential was evident."
The 3 directions for improvement provided by the panel (please refer to our website for the full report) will inform our planning
and work in implementing our Site Improvement Plan over the next 3 years.

In 2018 Open Access College experienced another year filled with many successes and accomplishments.
external school review report identified three key directions to implement as a school community to ensure the our Site
Improvement Plan goals are met. The panel acknowledged the outstanding work and strong commitment of the college to the
educationally disadvantaged students in our care.
Early in the school year, our governing council members were engaged in discussions on the merit selection process for the
advertised OAC Principal vacancy and reflected on the qualities we felt best suited to the role. Governing council would like to
congratulate Julie Taylor on her reappointment as Principal of Open Access College.
This year I had the opportunity to attend a number of key Open Access College events in my capacity as Governing Council
Chairperson, the first being the SOTA 60th birthday celebrations at the Port Augusta campus. It was a wonderful experience to
learn how this part of the college operates and the very valuable contributions of all those involved.
I was fortunate to take part in the first Marden R-9 Camp at the Roonka Scout Water Activity Centre in Blanchetown. Over 30
students and their families participated in team building activities on and off the water that amounted to a most memorable
experience for all. I am very grateful to have had the opportunity to share with other families in celebrating the new skills,
friendships and fun moments of this wonderful event. This was made possible by the tremendous efforts of our very dedicated
OAC teachers and staff. The success and positive feedback from the camp has encouraged planning and inclusion as a regular
calendar event.
Later in the year, I was also pleased to present our
University graduates on stage at Bonython Hall during the formal
cap and gown graduation ceremony. Inclusion in this program encourages further education choices with students receiving
national certificates while engaging in fun learning activities.
The year concluded with the OAC Awards Ceremony, held at Norwood Concert Hall, which highlighted the achievements of
students from year 7 -12. The occasion showcased many talented student performers. We were also encouraged by
inspirational messages of gratitude and resilience from student leader, Mikayla Stone-Talbot .
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The improvement focus for the year has been improving pedagogy through embedding Learning Design principles consistently
across the College. All teachers now plan with and teach using learning intentions and success criteria although there are
variations in the quality and mode of use. Increasing collaborative planning and teaching in 2019 with the introduction of small
focused collaborative planning teams will support the development of consistency and also increase the use of peer
observation and feedback as a way of developing a shared understanding. Professional Learning has focused on the 10 shifts
of practice and in particular connecting learning to learners by developing topics that matter to students.
Increase in the passing grades years 1-10 from term 2 to term 4.
The core subjects of English, Mathematics, Science and Health and Personal Development in years 7 to 10 all had
improvements in passing grades from term 2 to term 4, except year 7 English and Science and Year 10 HPD. The most
significant growth was seen in Science in years 8-10 with an increase of between 16 and 22 percent.
Also worth noting is the improvement in Year 10 passing grades (other than HPD). This may in part be attributed to the
collaboration between teachers teaching the same group of students.
Year 8 science had a growth of 22 percent. This group of teachers have been planning units of work based on connecting
students with concepts that matter and authentic tasks. Tasks are then moderated and grades verified and tasks improved.
In primary years the enrollment numbers per year level are low making percentage comparisons unreliable.
All SACE students achieve a C grade or better.
Passing grades in Stage 1 Literacy, Numeracy and PLP improved by 3, 9 and 7 percent.
Stage 1 and 2 passing grades overall increased by 2%.
All VET students complete the certificate in the allocated time.
There have been improvements in some Certificate outcomes. Early Childhood Education and Care in 2017 had a large
number of students not complete competencies in a timely manner. Changes to how the competencies were taught and
expectations for students has seen a significant improvement with 4 of the first year students completing the full Certificate III
(18 month program) in one year. While there is variation between certificates the average completion rate is 40%, with 50%
continuing in the following year and 10% withdrawing. Following the progress in Early Childhood Education and Care the
organisation of competencies and expectations for completion will be reviewed in 2019.
SACE Completers and retention - refer to section on school performance.
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NAPLAN
As a school that has fewer than 20 students sit NAPLAN in each year level, small changes in the number of our students
Improvement Planning Outcomes can cause large changes in the percentages shown in the previous graphs. This makes it
difficult to use those percentages to draw reliable conclusions about changes in performance from year to year.
Passing Grades
Variation in patterns of passing grades is indicative of inconsistency in approach across teachers and subjects.
In Middle Years the core subjects of English, Science, Mathematics and Health are taught to the same group of students by the
same teachers. In year 7 100% of students passed mathematics and 80% passed Health while only 50% passed English.
In contrast at year 8 and 9 passing grades for English were 80 and 74%, Mathematics 75 and 60% and Health 90 and 97%
respectively.
Introducing integrated learning across subjects using topics of importance to students has supported an improvement in
passing grades in Science at year 9 to 92% up from 82% in 2017.
Years 7-10 students undertake electives in the Arts, Technologies and some HASS subjects. Electives are taught across 7/8
band and 9/10 band. There is a consistent pattern of passing grades for subjects within the Arts: 88% at 7/8 and 92% at 9/10.
However, within Technology, Design and Technology passing grades are 70 and 80% respectively, whilst Digital Technology
requires renewal in 2019 due to passing grades being 60 and 65% respectively. HASS electives are only offered in the 9/10
band with passing grades at 80% across HASS subjects.
SACE
SACE completion continues to be steady at around 97% of potential completer's in October and is comparable with the state.
There has been an increase in the percentage of students with a grade in the A band for stage 2 in 2018 and a slight increase
in passing grades overall.
While there has not been any significant shift in overall retention in the senior years, (Stage 2 average retention is static at 70%)
there have been some gains in some subjects. The science and mathematics team this year have focused on retention as a
key strategy to improve student achievement. Toward the end of term 2, teachers in partnership with Student Wellbeing
Leaders identified students at risk and strategies to support their retention and achievement. Psychology had a 23% increase in
retention, Mathematical Methods 13%. Physics and Mathematics Specialist, however decreased by 8 and 13% respectively.
This has highlighted the need for early intervention, as a College in term 1 and processes are being developed.
VET continues to contribute to SACE outcomes for a large percentage of students with 47% of SACE completer's using VET as
part of their completion strategy, compared to a state average of 42%.
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attendance unlike a face-to-face school is recorded as individual lesson attendance due to the nature of
timetables. The high number of medical students and travelers result in a high level of absences through illness or inability to
connect to the online lesson platform due to their location.
The SMS service to parents and OAC School Coordinators has improved communication and a continued decrease in the
number of overall unexplained absences. Attendance is an OAC focus and teachers look at ways to encourage and engage
students to attend and engage.

In line with DfE requirements OAC monitors, reviews and implements its Child Protection policies. This year the Anti-Bullying
and Harassment, Mandatory Notification, Student Behaviour Management policies were reviewed using a whole school
community consultation.
As a distance education provider with lessons and communication occurring on-line and students off site, cyber bullying is a
concern and staff are vigilant in this area. Data is provided to Governing Council twice a year, mid term 2 and early term 4
There have been no reported incidents of bullying this year. Teacher, students and families are supported by the OAC Student
Wellbeing Leaders when concerns arise, including a home visit.

Parents:
One hundred and three parents completed the survey this year, a significant increase from last year. Approximately 89% of
parent responses indicated neutral to positive satisfaction with their
education at Open Access College this year. This
is in line with the 88% recorded last year, and is on par with parent satisfaction levels across the past four years.
The average responses for all questions asked rated 4.1 (out of 5), a increase on the 2017 average response of 3.8. The top
three responses remain the same from last year and are very pleasing. Teachers having high expectations, students feeling
safe at school and students being treated fairly by teachers. These responses support the extra focus and resourcing allocated
to student wellbeing in 2018 and also is in line with the site Strategic plan.
In 2019 there will be a continued focus on providing quality information to parents and other stakeholders about the way we
operate as a College.
Students:
The student survey was completed by 290 students, more than double the 112 responses last year. On average there was an
93% positive agreement from the student respondents in the categories surveyed. This is in line with the 94% positive student
perception in 2017.
The average responses for all questions asked rated 4.1 (out of 5), slightly down from the 4.3 in 2017. The responses aligned
closely with the survey results from the parents with high positive perception in the following areas; Teachers having high
expectations, students feeling safe at school and teachers treating students fairly. These three responses scored highest in
2016 as well.
It was pleasing to see the 2018 (and 2017) results have shown considerable increases in the positive perception of students
with respect to teacher feedback and the opportunity for students to do interesting things. This aligns closely with our teaching
and learning focus of Learning Design.
Staff:
Sixty-nine staff completed the survey. On average there was an 77% positive agreement from the staff respondents in the
categories surveyed. This figure has remained consistent over the past few years.
The average responses for all questions asked rated 4.0 (out of 5), in line with the 4.1 average rating in 2017. The category of
Quality of Teaching and Learning remains, at 91% positive response, an area where strategic directions and associated
professional development are taking hold with teachers.
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OAC follows all DfE Child Related Employment Screenings policies and procedures. OAC also has its own internal policy to
support staff managing the process ensuring compliance with DfE policies.
OAC maintains all records related to DfE employees on the Human Resource System on the Eduportal. OAC ensures all DfE
employees, third party providers (as indicated in the policy) and volunteers hold appropriate clearances.
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16,842,427
153,114
835,983
44,705
247,570

The Primary Student Wellbeing Leader-assists teachers,parents and students with
students' OCOPs -monitors
progress and intervenes early -liaises with
relevant agencies/personnel to support
learning.

N/A

N/A

Quicksmart Lit and Num; Intensive reading program or alternative programs for
identified students. Programs provided by teachers and trained SSO's.

N/A

